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The Engagement for Learning Framework

The Engagement for Learning Framework is a resource for educators, including teachers, teaching
assistants and therapists. It enables them to explore and identify effective teaching and learning
strategies fompupilswith complex learning difficulties andisabilities (CLDDas well as to record,

measure and demonstrate learning outcomies these pupilsn a meaningful wayThis guide

introduces the Engagement Profile and Sagtlee two core tools of theengagement for Learning
Frameworkcaswellastai KS 9y 3l 3SYSy{d [ I RRSNheotid todiskdescipedNE 3 |
in Engaging Learners with Complex Learning Difficulties and Disalfiliaggenter et al., 2015are the
CLDBriefing Packs and the Inquiry Framework for Learning.

The impetusF 2 NJ KA & LIN22SO0 SYSNHSR FTNRY GSI OKSNER® ¢
05F90 YR A0G&a LINBRSOSaa2NE (GUKS 5SLINIYSYd F2NJ
repeatedly voiced concerns about a new generation of children witmieg difficulties whose complex
learning needs they felt poorly equipped to managreresponse, they funded the CLDD research

project (Carpenter et al., 2011).

Children with CLDD are not only those who are traditionally considered to have the mostecomgbds
such as children in special schools at the profound end of the learning disability spectrum, but also a
new population of children in mainstream schodtsynd across akkey stages, whose difficulties were
not being recognized.

Engagement

Sustainable learning can only occur when there is meaningful engagement. The process of engagement
is a journey which connects a child and their environment (including people, ideas, materials and
concepts) to enable learning and achievement.

Pupil

Pupil
engagement

Learning
target



What are the Engagement Profile & Scale?

Engagement is the single best predictor of successful learning for children with learning disabilities
(lovannone et al., 2003yVithout engagement, there is no deep learning (Hargreaves, 2006), effective

teaching,meaningful outcome, real attainment or quality progress (Carpenter, 2010).

The Engagement Profile and Scaleclassroomtod RS @St 2 LJISR G KNRdAK {{! ¢Qa
teaching and learning for children with complex learning difficulties andotliias. They allow

educatorsto focusonaO KA f RQa Sy 3l 3SYSy (i erboaalided |éainghhitisviis.| y R ¢
They promptstudentOSY i NER NBFf SOGA2Y 2y K2¢ |ledingioOdep | a S

learning.

Engagement is mutilimensional, and encompassessponsivenesscuriosity, investigation, discovery,
anticipation, persistence and initiation. By focusing on these seven indicators of engagehacators
Oy a1l GKSYaSt@gSa [dSaidAazya ad@r MHRY adwWlA2vaz O HayS
OdiNA2aAGeKQ W2KI G Oy L OKIFy3S Foz2dz2i GGKA&a SELIS

The adaptations made and the effect on thédzL Jevel@fengagementor learningcan be recorded,
together with a score on thengagementSale. Over time, it is possible to chart the success of
interventions and adjustments, and the effect this has had onlibdzl JevelQ @t engagemerior

learning

In situations where theoupil does not currently engage with any learning activity, Elegagement
Profile can be used to structure an informal assessment of the kinds of activities the student does
engage with constructively. The findings can be used to indicate starting points from which to engage

the pupil in learning.



How to complete the Engagement Profile

The process of engagement should be personalised to the learner profile of need. Once completed, the
Profile will describe for you and others who teach the pupil, how the pupil demonstrates their highest
levels of engagement. Thisda A YLR NI ydG a2 adl ¥FF OFy KIF@S KAIK
behaviours and understand what motivates him/her to be highly engaged and open to learning.

al 1S @2dz2NJ 20aSNBF GA2ya 6KSY GKS LlzZLIAf A &thisky Wi
can be leisureor schootbasedAn activity in which a pupil engages highly is one s/he prefers to almost
every other activity or distraction. You may nk® talk with colleagues, the pupil themselves or their

family about suitable favourite activities' for the Profile.

1 Choose one or more activities with which the pupil engages most highly; these do not need to be
classroom based.

1 Use the definitions praded in the engagement definition diagrammerleafto consider how the
pupil demonstrates each of the indicators within the activity/activitighink broadly.

T wSO2NR &2dzNJ 20 & SN ( Arelafed BeRaviours $ edciSdvally SND & A Yy RA

Responsivenesg KS Wy 2 (i AO0Ay3IQ LKIaSed 12 R2Sa (G4KS €SI N
activity?

Curiosity A prelude to furtheexploationor retreat W1 26 R2S& (GKS € S NY SNJ
Fo2dzi GKS | OUAGAGE ¢ SshBebingWigetz®) fouch, yedal o S K |
guestioning, etc.)? Can you see the desire to explore further?

Investigaion ¢ KS WKl yRa 2y Q LKI&aSaod 2KF{i SELX 2N} G2NE
investigating the activity?

Discovery How does the learner demomate discovery skills within an activity? Is there
realisation and surprise?

Anticipation ~ How does the learner demonstrate anticipation? Are they showing prediction because
of previous knowledge?

Persistence How does the learner demonstrate continued effaithin the activity (e.g. overcoming
difficulties or conditions that usually make them disenglagen learning?

Initiation How does the learner express their initiation (e.g. requesting the activity or doing
something new in the activity)?

Important points

9 It does not matter in which order the engagement indicators are completed; the indicators are not

hierarchical.

This is not a static document and should be updated as and when you feel necessary.

When completing the indicators, you will find additig text (P) for prompts or (1) for independent

useful.

1 The Engagement Profile also allows educators to know levels of engagement that the pupil can
achieve; therefore, refer to the Engagement Profile when completing the Engagement Scale.

= —A

NB:Obsessivé OGA GAGASAa | NB dzyt A1Ste (2 SyoO2dzN» 3S WSy,
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RESPONSIVENESS

Shows awareness,
acknowledgement
or recognition

MOTE: Simply click on each circle
and start typing to editeach field.

A self-directed _
request or The need, thirst or

INITIATION indication which desire to explore CURIOSITY
expresses an know about, learn

intention, want or o or makea

need ENGAGEMEI’:IT connection with

INDICATOR
DEFINITIONS

‘Sticking with it’ How does your student
continued effort (may show each of these Actively trying to

be in short bursts), (verbally/non-verbally/ find out more
PERSISTENCE perseverance, body language/ other) within or about an<” INVESTIGATION
determination, in a high interest

activity or

determination [ ion? i
! situations: experience

refusing to give upor
letgo

'Light bulb moment’
Shows expectancy demonstrates

or prediction as a realisation, surprise or

result of previous excitement, etc., at
ANTICIPATION knowledge, new knowledge or ski DISCOVERY
experience or skill or new application of
previous learning

Adapted from CLDD Ressarch Project
Resources € Crown Copyright 2011



Eneagement

- W
MOTE: Simphy click on each circle
and start typing to editeach field.

INITIATION CURIOSITY

ENGAGEMENT
PROFILE

Name:

PERSISTENCE INVESTIGATION

ANTICIPATION DISCOVERY

Adzapted from CLOD Reseasrch Project
Resources [ Crown Copyright 2011
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EXAMPLE ONLY

RESPONSIVENESS

Usually Robert will come
inand sitdown. He knows
the normal routine of the =

‘ class. ’

MOTE: Simplhy click on each circle
and start typing to editeach field.

Robert will independently

INITIATION request or complete work Robert asks about the CURIOSITY
without |r1_5tru ctiontodo topic and activity. He can
so. Put his hand up for show real enthusiasm.
support.

ENGAGEMENT
PROFILE

If Robert is confidenton

task, he maywork Robert will go onto the
independently after staff Name: RP internet and find out. He
direction.

will ask hispeers
questions. He is happy to
work with a partner. Uses INVESTIGATION
appropriate material asa

reference e.g. book to
complete sheets.

PERSISTENCE Willfinish an activity before
moving onto another one.
Staying inclassforthe

whole lesson.
Mot getting frustrated. —

Date:
2.5.10

Robert knows the routine
of the class. He asks
questions when he sees

ANTICIPATION an activity, often
gusessingwhat he hasto

do. He listens.

Robert isvery keen to
learn and will ask

questions. If Robert gets
an asnwer right he is very DISCOVERY
pleased.
Adzpted from CLOD Research Project
Resources © Crown Copyright 2011
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EXAMPLE ONL

RESPONSIVENESS

MOTE: Simply click on each circle

and start typing to editeach field. Louis will stillhisbody and

tilt his head slighthy to the
sideto listen. Ifthe
stimulus issomething he
likes he will smile, vocalise
and keep his eyes on the
object.

Louis will show curiosity
by looking briefly atan
chject. He will sustain his
attention by trackingthe CURIOSITY

objector stimulus. Head is

still tikked. Lights and
sounds arouse his

curiosity within the
learning activity.

Louis will reach outto

INITIATION touch somethingif he
likes it. Louis vocalisesto

startthe actionagain.

ENGAGEMENT
PROFILE

ouis will continuet
vocalise and his
vocalisations sound quite
cross. The pitch changes
andthe vocalisations
PERSISTEMNCE become louder. Louis will
move hisarms and legs as
well as moving his upper
body from side to side. He
persistently waited for the
water activiby.

Name:
LP

Louis will lean over to look
at an ohject and may

reach out with either hand

to touch it. He looked to INVESTIGATION
see where the water was
coming from

Date:
March 2011

ouis will become quite
vocal, move hisupper
body and head and look
for an objector
motivating sound. He may
ANTICIPATION vocalise and move his
mouth into an open
mouthed shape. Shows

anticipation when water is
maoved away.

Louis will stilland listen.
He will smile and become
excited by moving his
arms and legs and by

vocalising. He may touch
the objectwith his mout!. DISCOVERY
He discoversthe water is

coming out of the bucket
goes intothe tin.

Adapted from CLOD Research Project

Resources © Crown Copyright 2011




How to complete the Engagement Scale

The purpose ofising the Engagement Scale is not for a pupil to reach the highest possible engagement
YR adl& GKSNBP ¢KS FTRIFILIWGFGA2YyEa @2dz YIS (2 4&dz
not temporarily increasing their support levels just to gain a lEgbre). Once a pupil is highly engaged

AY Ly FTOGAGAGesS AG OFy o0S It GSNBR (2 AYONBI as

If you want to increase the challenge for the pupil, you can involve another adult or pupil, transfer the
skil to a different situation, redesign the activity so the pupil becomes more independent, etc. Any of
G0KSAS YIe AYyAGALFffte t26SN) GKS Lzt Qa Sy3r 3IsSys
interventions have been made to support their engagement

Completing the first page of the Engagement Scale

1 Complete all headings to enable professionals to understand or use the information to support the
LidzLJA € Q&4 f SFENYyAy3a LI GKgl &
The date is especially important. If the information is not dated, it becomes invalid.
Timeshould be noted, as a pattern may occur during the day regarding engagement levels.
f al 1S adNB &2dz R2y Qi O2y¥dzaS G(KS W¢l NHSGHIQ 6AGK
difference:
The lesson: *numeracy,
The activity: *numeral activity
Target: *pupil joins in rote counting to 10.

= =4

Target:

1 52y Qi YI 18 SEGN} eadyzset)Once daardet has béein thiEisSriin an &rédiwhere the
pupil is least engaged, it should be kept consistent for the intervention period (e.g. a few weeks, a
term). If you want to change the target, you need to end the first intervention period aatyse
that data, before you set another target.

Lesson/activity:
1 The subject/activity/lesson does not have to be worktop based; it can be in any learning
environment (e.g. swimming pool, sensory room, cookery room).
1 Other than the intervention, keep as ol of the activity as consistent as you can (e.g. time,
adzZLIR NI S SiO0d0d LF GKSNB Aa | aAA3AYyAFAOIY(dH RAT
favourite teacher is out) write a comment in the lfand box on the front page.
1 If you wish to cay out observations in more than one type of lesson or lesson time through the
week, make sure you collect and analyse the evidence for different lesson types/times separately.

WLY G SNBSYiiA2yQ 62EY

1 Observe and baseline 3 times before implementing anyrvetations.

f 2KSy O2YLX SGAy3a GKS olaStAyS aoOlfSaz &2dz gAff
W, aStAyS 2yfteQ AyaaSlIRo

1 Once the baseline scales are completed you are ready to begin interventions. Choose the priority
Wy SEG A yiibd Mg 6fyhé bageyin@ scales and write your chosen intervention in the
intervention box.

You are now ready to observe the pupil in a targetlated activity:
1 Choose a subject area where the pupileiastengaged in learning.



9 Look for all indicatorsluring the observation, in no particular order (e.g. you can focus on initiation
before curiosity, or anticipation beforeesponsivenes)s For some pupils, duringpmeactivities,
behaviours for different indicators might seem the same (eegponsivenesand curigity may
overlap). Use video clips and conversations with colleagues to resolve this issue. If the two indicators
cannot be differentiated, write the same comments and scores for both indicators.

1 The observation should be no longer than 15 minutes, amdast cases less. It needs to be-alale

for you.

Leave the scoring until last.

VIDEO VIDEO VIDE®will amaze you how much you misome teaching staff haveund

RAFFAOMAZ GASa Ay aSSAy3a | WRAAO2OSNE Y2YSyiQo

slightest facial/body movements which the eye might miss.

= —A

Completing the second page of the Engagement Scale

W2 KI§ KFLILWSYSRKQ O2f dzyyy

f Become aiticalobserveg g K| 0 K| LIJSYSRK gKIFG RARY QU KI LILISY
happened? has the intervention been successful or unsuccelkisip?successful interventions in
place, and adapt or discard those that haveeftect or reduce the pup2 & Sy 3 RarfeMil&y 0 ¢
sometimes all it takes is a small change to an approach to create success.

 Literally write down what you semext to eachindicator5 2 y Qi F2NBSG (2 6NRGS
conversation you are having with a team/therapist or i yourself.

1 Video clarifies and confirms what you think you have seen. By videoing the observation, you can
reflect on the video as a team or with a professional colleayideo is also great for demonstrating
progress to families and colleagues. However, watching video isdomeuming. You may find you
YSSR (2 fAYAG Ada dz&aS G2 NBaz2t gAy3d aoO2NAy3a RA
stuckoninterven Y 4 X | YR aKI NAy3 WSdNB{lFIHQ Y2YSyida oA

Intervention column:

f ¢KAY]l 2F GKAA O2fdzyYy |a WaaNyaS3aIasSa GkKIG YI @

9 Prioritise your next intervention; make it a team decision.

1 Implement only one intervention each time, as it will be difficult to see which change to your
AYUSNDSY(GA2y KFa FFFFSOUGSR GKS Lzt QesaSlgwal 3Sy
process.

§ Transfer the intervention that makes a differenéet G KS LJzLJAf Qa 20 KSNJ f 2 4
important to share these findings with colleagues for the sake of the pupil.

f LT &2dz FAYR | OKIy3S AYLNRGSa GKS Lidzait Qa Sy3
intervention.

§ Ifthechangedfa y Qi I FFSOGX 2NJ NBRdzOSas> (KS LlzZhAt Qa

T wSYSYOSN) GKI(G 20aSaar@dsS FOGADBAGASE | NB dzyf A1 S

Score column:
f ¢KS WwWYySe F2NJ Aa02NAYy3IQ AdzZllRNIa O2ftSF3dzsSa Ay
9 If a pupil has a top sco 4, they will be showing the same behaviours as they did in their highest
engagement activity for the engagement profile. If a pupil shows no focus at all, they will score 0.
9 Discuss the indicator comments before scoring, and how they relate to scoritige @4 scale.
Agree this as a team, to ensure a consistent approach to the scoring.
1 Write the score next to the Engagement Indicator.
i Total the score at the bottom of the page, then circle this number on front page. This enables staff
to check on the osrall engagement scores quickly without having to read both pages.
10



f 9F OK LizLAt Qa fS@St 2F Sy3al3aISYSyid A& dzyAljdsSz
T LT &2dz KFgS | n a02NB F2N 2yS 2NJ Y2NB 9y 3l 3ASY
makd (2 GKS | OGAGAGeKQd C2 N SIRIKYLI SOKIAyFEA Sa LdkLyr
SyO2dzN}y 3S Yeé LlzZlAf (2 aK2g AYAGALFIGA2yKQ ¢KS 3
0ST2NB 2FFSNAY3I &dzZJR NI I 2dhhement irteyedRin tieSctivdty S 2 T

Important Points

9 Ideally the ES should be completed twice weekly to give you a measurable amount of data. However,
if for various reasons this cannot be done, try at least once a week.

1 If the pupil does not appeaeady to engage in learning at the time allocated for the Engagement
Scale reschedule your observation.

1 If anxieties are high for both pupil and staff, the Engagement Scale becomes a problemafitkkéask
most tasks) Ensure both parties are ready to egg.

b. ® 5SLISYRAY3I 2y (GKS LlzZAtQa loAftAGes Al Yle&
| 26 SOSNJ GKAA Aa Iy ARSIFE GAYS (G2 NBFESOU 4KSIHIK:
pathway in a way that is meaningful for them?

11
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Lea

Engagement Scale

Pupil name:
Lesson:
Activity:
Date:

Date for next observation:

Age: Year:
Target:

Time:

Completed by:

Overview of relevant issues

e.g. Environment/ pupil mood / medical OR medication?

What ‘Intervention’ are you using from the last scale you
completed?

ENGAGEMENT SCALE

Mark TOTAL engagement score from sheet overleatf:

No Emerging / Partly Maostly Fully
Focus fleeting sustained sustained sustained
o123 4|5 |6 |7 |89 1012121213 (14|15 (1e |17 |18 (19|20 (21 |22 |23 24| 25| 26| 27| 28

12



En‘?agement

a
Engagement Score | What happened? Possible future interventions
. - What will | do next time and why? How will | make the
Indicators {ﬂ—4] What happened f what didn't happen and why? activity more appealing?
Responsiveness
Curiosity
Investigation
Discovery
Anticipation
Initiation
Persistence
Total score NB NOW CIRCLE TOTAL SCORE ON SCALE (previous page)
A
Key for scoring
levels of Ne focus/ Low and minimal | Partly sustained Mostly sustained | Fully sustained
engagement Disengaged levels — emerging
/ fleeting

13



EXAMPLE ONL

Engagement Scale

Pupil name: Robert P Age: 11 Year: 7

Lesson:English language and literature Target:¢ 2 AYONBI &S w20SNIQa
participation in English
Activity: To explore descriptive wordsr specific situations and content

Date: dd/mm/yy Time:11.00 am

Date for next observation:dd/mm/yy Completed by:A.N. Other (teacher)
Overview of relevant issues What WLy i SNBSYGA2YyQ | NB @&2dz dza A
e.g. Environment Pupil mood / medical OR medication completed?
Robert arrived athe lessonin a positive mood Mentor met with Robert before lesson to make sure he had the

. . right equipment withhim, and to remind him of class rules.
5 pupils, 1 teacher, 2 support assistants. 'ght equip withhim, I I u

The otherpupilswere calm.

ENGAGEMENT SCALE
Mark TOTAL engagement score from sheet overleaf:

No Emerging/ Partly Mostly Fully
Focus fleeting sustained sustained sustained

0|1({2|3(4|5(6|7|8|9|10(11(12|13|(14(15(16(17|18|19|20|21|22|23|24|25|26| 27|28

14



Possible future interventions

Engagement | Score | What happened? . . .
. s _ A e D Whatwill I do next time and why? How will | make th
Indicators (0c4) *KEOGOKFPLLSY SR k gKEUG RA activity more appealing (see Inquiry Framework)?
Robert seemed aware of lesson and what was requil
Responsiveness 4 of him. Clear rules and boundaries in class that he
responded to well. Came in and sat down, moved to
desk at the right time with correequipment.
Curiosi Seemedlightlyinterested in the class. Could the lesson be made more interesting? Changg
uriosity 2 " : o
a more exciting topic, or addition of resources.
I S No real investigation, no questions asked. This could belone more with tactile objects, and usin
nvestigation 1 . . ]
smells, colours to get him to engage with the words :
differentlevel.
Di Listened to the answers of what words meant and Go over meaning afords at the end of the lesson to
Iscovery 2 : . .
wrote them down but not sure if these have been assess retention of meaning.
retained.
Anticipation 5 ﬁntici.pation of d‘elivered mqterial through good
istening, guessing at meaning, calling out answers ¢
loud. Seemed keen.
Initiation 1 Not much opportunity for initiation in lesson, but he d Perhaps allow the students to attempt some words o
volunteer answers. their own to see if they can guess what they might
mean.
Robert started to disengage when satin a circle at
Persistence 3 beginning of the lesson when he got a bit frustrated,
but this came back.
Listened to the whole of lesson
15
Key for scoring
levels of No focus Low and minimal level{ Partly sustained| Mostly sustained Fully sustained
engagement disengagement | ¢ emergng/fleeting

15



Engagement
Lea

EXAMPLE ONL

EngagementScale

Pupil name: LP Age: 4 Year: M2
Lesson: Food Technology Target:

Activity: Choosing a filling for a sandwich

Date: 8" March 2011 Time: 11.13

Date for next observation: 15" March

Completed by: Teresa Owen

Overview of relevant issues

e.g. Environment / pupil mood / medical OR medication?

Louis was awake before joining the group

fum had written in the home school diary that Louis had slept
well and there were no issues

What ‘Intervention’ are you using fromthe last scaleyou
completed?

Baseline observation so no intervention carri
forward

ENGAGEMEMT SCALE

Mark TOTAL engagement score from sheet overleaf:

Mo Emerging / Partly Mostly Fully
Focus fleeting sustained sustained sustained
0 1 z 3 4 5 & 7 B0 (1011 (12|13 |14 |15 (16 (17 (18|19 (20| 21| 22 |23 (24| 25|26 | 27 | 28

Adapted from CLDD Research Project Resources © Crown Copyright 2011

16



En‘?agement

a
Engagement Score | what happened? Possible future interventions
i . , ,
Indicators [ﬂ " What happened / what didn’t happen and why? What will | do next time and why? How will | make the

activity more appealing?

. Aware of chair being moved (reason?), of table being wiped,
Responsiveness of someone behind him. Lots of verbal input from staff to
Louis and his peers. (More processing time needed? How
much?). No awareness of food in front of him.

Use motivating food

Curiosity Curious of table being wiped, and staff at the side of him,
chopping board placed in front of him.

Investigation -
Asleep
Discove
y ] Asleep
Anticipation
0 Asleep
Initiation
0 Asleep
Persistence
] Acleep

Total score NB NOW CIRCLE TOTAL SCORE ON SCALE (previous page)

Key for scoring lewvels of
engagement

No focus/ Lower and minimal levels— Partly sustzined Maostly sustzined Fully sustzined
Disengzged emearging / flesting

17



How to Complete the Engagement Ladder

Once you have completed the Engagement Ladders, these will indicate which pupil(s) you will need to focu:

on when using the Engagement Profile (EP) and Engagement Scale (ES)

Ladderl - Whole class ladder: deciding as a team, which pupil(s) to work with first

1 Look atthe various levels of engagement down the-hafitd side of the ladder, and reflect where each

pupil in your class is on the ladder in terms of tHeimgagement for Leamgwithin a learning
environment. (This can be inside or outside the classroom.)

T 2NAGS (GKS LlzLAf &aQ ylFYSa Ay (GKS WtdadAft ylFyvySaqQ O

Ladder 2: Individual pupil laddedeciding where to focus interventions with amdividual student

T CNRY fFRRSNImMX &aSftSOG I LidzZLAf FTNRY (GKS f 2¢SNJ f

WSYSNBAY3IkFESSGAYIQ Sy3alrasSySyid 2N Aad RSyY2ya
f 2NAGS GKS Llz2lAaf Qa yIFYS YR GKS RIFGS G GKS

0 NJ
G2 LJ

OnladdeR:/ 2 YLX SGS 'y 20SNWBASg 2F GKS Lzt Qa Sy3al 3S

activities, subjects, or tasks) by writing the name of the areas at the appropriate engagement level.

I For example, if the pupil is almost fully engaged in numeracy, you would place him/her towards the top
2F GKS tFRRSNI o6SGsSSy wyzaidfte Sy3ar3aSRQ WIyRQ ¥

column.

T ' OUABGAGASE GKS LINIAKT dA & ewvsa/aaumesma\lyasamy DS

WSy AL 3ASYSYyld LINR2FATESQ = Fa (KS Lidzdayfcanengageddr S |
learning.

1 L¥ _(KS Ldzhrt RSY2ya WSYSNEBAY3IKkFESS

dza
NI é

A GNF GSa AY3Q
YSEU (2 GKS WSYSNEHAYy3IkTFESSGAYyaQ aSOGA2yZ | yR a
Attt 6 Ay 3

engaged, and indicates areas tiag2 dz & 5 yG G2 F20dza 2y dza

engagement levels.

| Engagement Ladder: Whaols Class Enpagement Ladder: Individual Pugil
Pupi's Mames: Pupi's Marmes:
Fully Fully = ful:r Engaged:
Ellie Engaged Engaged Camphetely engaged
Mastly sngsgad:
Engagement occuring (s,
AR e P
s tara Fars- a
. Mosty Mostly s Molly ¢ use info for EP
Harjeet Engaged Engaged unpratictatia
i Emerging & Flaating:
Livai & minmad leve's of
engajement. Some
h evilence of awareness
Ho Foous:
Partly Parily preer— |'71.11\:."|Irp¢ and
Engaged Engaged Unssponzh,
Molly
Carpenter, B., Egertan, J
Cackbil, B, Bloom, T
e Fotherngham. .
Emerging’ Emerging/ Raasg
Fleeting Fle=ting e o Molly Next step ES
- DFFcuites ang Dise. 50
A FESDUICE DGk far
- feachars and feaching
e assiztants, Abingdon:
Mo Focus Mo Focus Fulkedge

18



Engagement
Lea

19



